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PART | - ELIGIBILITY CERTIFICATION 12SD1

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 125D1

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 1 Elementary schools (includes8§-
(per district designation): 1 Middle/Junior high schools

1 High schools
1 K-12 schools
4 Total schools in district

2. District per-pupil expenditure: 729t

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Small city or town in a rural area

4. Number of years the principal has been in her/bgtipn at this schoc 1

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 3 1 4 6 15 9 24

K 21 13 34 7 0 0 0

1 14 16 30 8 0 0 0

2 16 17 33 9 0 0 0

3 9 17 26 10 0 0 0

4 11 15 26 11 0 0 0

5 15 14 29 12 0 0 0

Total in Applying School: 206



12SD1

6. Racial/ethnic composition of the schc 1% American Indian or Alaska Native

1% Asian

1 % Black or African American

1 % Hispanic or Latino
1 % Native Hawaiian or Other Paaflslande

95 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Registeprovides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 5%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 8
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 201C 10
until the end of the school year.

(3) Total of all transferred students [sum of18
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.05
divided by total students in row (4).

(6) Amount in row (5) multiplied by 100. 5

360

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 0
Number of non-English languages represented: 0
Specify non-English languages:




12SD1

9. Percent of students eligible for free/reduced-priceals: 22%
Total number of students who qualify: 79

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 10%
Total number of students served: 36

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

1 Autism 0 Orthopedic Impairment

0 Deafness 7 Other Health Impaired

0 Deaf-Blindness 7 Specific Learning Disability

2 Emotional Disturbance 14 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

1 Mental Retardation 0 Visual Impairment Including Blindness
1 Multiple Disabilities 3 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 4 0
Classroom teachers 20 3
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 6 0
Paraprofessionals 6 2
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 8 6
Total number 44 11

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 16:1




13. Showdaily student attendance rates. Only high schoe¢sito supply yearly graduation ra
20102011 20092010 20082002 20072008 20062007
Daily student attendance 96% 96% 96%» 95% 96%
High school graduationre,  97% 100% 96% 100% 97%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

12SD1

Graduating class size: 31
Enrolled in a 4-year college or university 61%
Enrolled in a community college 0%
Enrolled in vocational training 23%
Found employment 10%
Military service 6%
Other 0%
Total __100%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
o No
> Yes

If yes, what was the year of the award?



PART Il - SUMMARY 125D1

The Parker School District is a proud, progressivE independent school. Our strengths begin with o
students; they are receptive to the close-kniticeiahip that their teachers have with them ané wéch
other. This family atmosphere allows for an apg@taen of individuality among the students and the
staff. Our mission of “Igniting Minds for the Fugirdrives our educators to see to it that evergesttiis
prepared to face the challenges of an ever-changinigl. Educators tailor their curriculum and teiach
styles to align to the state standards; this unoedsphilosophy provides our students with the
differentiated instruction they deserve which eralthem to become well-rounded, collaborative eitiz
for the 21st century world.

Our school has accomplished so much these pasasgears which makes us worthy of the Blue
Ribbon Status. Our success is due largely in paatdedicated and committed staff who are trulyingl
to work together to go the extra mile to do whdiest for our students. For the past seven yearkeP
Elementary has been a Distinguished District. @tosl is the only district in South Dakota to acleie
this status for seven years in a row. The studéings levels of achievement reflect a commitment to
purposeful teaching practices. Over the yearHf,rseembers have presented at conferences the ariou
strategies we use for improving student learnirgjtast scores; in addition, the staff members oonsti

to share ideas and expertise with each other attraining sessions within our own school. The
willingness to share best practices and ideas nvéht outside our school district demonstrates the
guality of excellence Parker School represents.

Parker School, an AdvancED Accredited School wisualent/teacher ratio of 16/1 and a 96.5%
attendance record, has the reputation as one @ifshechools to be contacted by the news media in
respect to our technology innovation. Our class®ane equipped with the latest SMART Boards and
curriculum materials. We were one of the first swiedo be “wired” for technology as well as onetfut
first to implement and use SMART Boards in evegnantary classroom. The Parker School Board
continues to support desired advancements andegdalhen funds are not available, administratiah an
staff submit grants. The school has received Sentaptop carts, GPS software, Flip Video camexts,
by receiving these various grants. In this schealryiPADS are being incorporated into the innweati
learning that takes place in the Parker Elemerdi@ssrooms. Parker School continues to do evenryihin
can to remain progressive and innovative in akfaof education.

The 2011-2012 school year began with another pssgre decision; Parker School went to a four-day
school week. The initial reasoning for this was-felol — to provide students more one-on-one ting an
to provide the staff more time for professional@epment. For about three Fridays a month, the
mornings are dedicated to providing any neededing@r enrichment to the elementary

students. Parents in Parker are willing to get thigidents to school without the availability ohsol bus
transportation in order to keep their children i@tk and doing well for their academic futures. The
afternoons are filled with professional developmastivities for staff: technology training, projdzased
planning, curriculum vertical alignment, etc.

Parker, home of the Turner County Fair, is knowmitdstrong community values. This is evidentha t
pride our community takes in hosting “South Daketaldest County Fair Since 1880.” Known as “The
Four Best Days of Summer,” the fair signals the eihour great, upper mid-western summer and the
beginning of the upcoming school year. Thousan@sdithe fair. Parker residents, a town of one
thousand, look forward to the alumni gatheringdowerse about the great days at Parker School and
seeing the new classmates’ anticipation of the efahe school days about to begin. The countyeom
together with its churches and clubs to put togethe best features of the oldest county fair ingtate —
the livestock, the 4H stands, the food standsptiitical representatives, the car races, the mydrides;
this is just one of the many close-knit traditionales in the community.

Overall, the nature of the community and the sclaoelone. Without one we would not have the
other. From the senior citizen center to the prestcenter, the community functions as a village t
raise our children.



PART IV - INDICATORS OF ACADEMIC SUCCESS 125D1

1. Assessment Results;

A.  We believe using data is an adept way terd@ne achievement levels in order to develop
strategies necessary to go forward in reachingsgoalindividual as well as group performance goats
certain intervals, various standardized tests seel throughout the school year to determine pedoo®
levels for reading, math, and science. The testishatilized for student performance level assesgmf
reading and math of South Dakota students is tighIdakota State Test of Educational Progress test
(Dakota STEP), which is administered to our elemgnstudents in the early spring of the school year
To maintain our high standards, the Parker Schdwat@&ors and administrators consider it accepfable
our students to achieve either proficient or adedrecores in both reading and math. To be a peofici
reader is a fundamental skill that affects allhéag, so it is understood by the Parker Elementaghers
how vital it for our students to excel in this catéll; in addition, competence in math is esséifitin
success in the 2kentury technological job market. Our teachershifoby constantly monitoring our
student data and being attentive to the fact tadbpmance levels must be scrutinized to achiegeothst
from all students. For the Parker Elementary Schbel Dakota STEP test has shown a constant trend
from the years of 2007 to 2011 in both reading math demonstrating that on average the test sobres
our 3rd through 6th grade students rank in theoQBe 95 percentile.

B.  Our data tables from Data Interaction fer Dakota STEP test indicate that the Mean ScaleeSc
on average are in the mid to upper 600s for grades For the years 2007 - 2011 the reading sdores
our 3rd grade students ranged from 633 — 662 antfifan Scale Scores in math ranged from 656 —
675. The 4th grade students ranged in the Meare Scalres in reading from 641 — 667 and in math the
Mean Scale Scores ranged from 660 — 684. The &ttegstudents in the Mean Scale Scores in reading
ranged from 638 — 666 and in math the Mean ScaleeSeanged from 672 — 698. Finally, the 6th grade
Mean Scale Scores in reading ranged from 641 —&8¥in math the Mean Scale Scores ranged from
705 — 752. These Mean Scores indicate that a marall Parker elementary students score in the
Proficient and Advanced performance levels.

Some factors that contributed to significant gamsur reading and math scores were the year-to-yea
improvement of our teachers implementing our precéscrutinizing data. Parker educators use
professional development time to identify studevite we refer to as “bubble kids.” They are studems
the borderline of basic to proficient or proficieatadvanced. Once the “bubble kids” are identiftezir
teachers discuss possible strategies or bestqradt address the students’ weak area(s) in twder
extend their learning and improve their achievem@fiten working with those above and below the
“bubble” students, we use strategic interventionhallenge and reinforce their skills. For exampie,
our Guided Readingrocess, grouped students work through extensitivitees with their teachers and
peers in centers to enhance vocabulary, critiéakiihg, compound words, etc. In the upper grades,
teachers provide open-ended projects. Our readingssHarcourt StorytownprovidesChallenge
Masterswhich are geared for advanced reading levels.“frlow bubble” students attend Title, Special
Ed., Tutor Time, and Friday Help Days for both iiegdand math; they work in programs such as the
Voyager Programa direct instruction lower-level reading progrtrat coincides with th&torytown
Seriesthat provides similarly themed classroom vocalyugand spelling skills. Added math instruction
has its own supplemental lessons after the origilagksroom lessons are re-taught. Each classroom
teacher keeps records to note the status of eacveny student so that a good account of datatis n
only available to the current teacher but can laéepassed on to the next year’s teacher.

Another significant factor to performance trendthis committed long-standing loyalty that the
professional educators of Parker Elementary, ghlgiqualified teachers, have toward their students
their community. There is very little turn-overtine Parker elementary staff; thus, the collabonabio



teachers from one grade to the next helps eachyrexits teacher understand the ability level oheac
student and the class as a whole in their capabilit

Some factors that could contribute to losses imesceould be having only one section in 3rd grauk a
in 4th grade with a fairly large class of 28 andsB®dents respectively. These grades obviously are
developmental grades in both reading and mathséigtet reduction of scores was noticeable in the tw
years that this occurred within the years preseintditis report. Also, because Parker Elementagsdo
not have a large subgroup of disadvantaged, didaleited English proficient, migrant or Title |
students, their scores are included in with thewositudent scores which may be a slight factonen t
reduction of the overall Dakota STEP scores.

2. Using Assessment Results:

Parker Elementary staff and administration meeinduat professional development “Data Retreat” in
order to view and dissect the previous year’'s Dal&XEP test data for math, reading and sciencen@®ur
this session, we teachers examine each studemtentueading, mathematics and science scorestiéth
previous year’s scores to determine placement riagtle classroom. This in-service is held at the
beginning of each year to prepare teachers fosttdents they are about to have in the classroom.
During this time, teachers collaborate to verticalign their curriculum, discuss the data, anedeine
the needs of the students; we then suggest idelastrategies to each other above and below graédésle

Once the initial Dakota STEP data is disaggregaiéide fall, teachers begin examining their own
classroom assessment data for performance levelsgifiout the year. Parker elementary teachersagive
pre and post-test to their classroom studentstirmée gains and losses throughout the year. This
online assessment, tAehievement Seriédogram is a part of the process for the Parker Schosiriot

to maintain its accredited school district statod was used to deliver the assessment. After thetpst

is delivered in the spring, teachers print and stitire data to the administration to be recordedi @sed
for further AdvanckD (formerly, NCA) accreditatistatus. For 2012, however, thehievement Series
Programis no longer available to school districts in $oDikota, so the Parker School District staff is
learning a new program to acquire the same datagiooming years.

The Parker School District is fortunate to haveeasao multiple technological resources; therefoee,
classroom teachers have a wide variety of progtamseasure individual student achievement. STAR
Reading and STAR Math assessments can be givelasggraom teachers up to four times a year. These
assessments give teachers a Zone of Proximal Develat (ZPD). In reading, for example, the ZPD
score informs teachers of the range that eachstwde read fluently without frustration. Teachess

use this score to give students assignments tbas fon maintaining and improving the ZPD range.
These assessments are also used when a new stooes into the district because the scores tell the
classroom teacher the range of learning of whiehinlividual student is capable. The STAR reading
scores direct the Parker Elementary school libnaioatheAccelerated Read€AR) books each student
checks out for individual reading assessment. WWhBarker student finishes a library book, he or she
takes an Accelerated Reader assessment to detdhmiterel of comprehension at which the book was
read. These scores are also recorded by the teacigeindividual goals are set by the students &
many AR points they can earn in a year.

The final assessment tool available to Parker Eheang teachers is tH&tudy Islangprogram, is another
online program that helps teachers individuallyeasstudent data in the subject areas specifiouthS
Dakota’s state education standards. A teacherestiratstudent in a number of ways usingShedly

Island program. Pre and post-tests are the most popssasament forms for us. T8audy Island

program has designed computer games to help deseldpnts’ skills between the testing. However, a
teacher can also assign a standardized assessntesit & student’s ability in any of the South Drako
state educational standards or Common Core Stas\dBEndStudy Islangprogram gives teachers the
ability to send notifications and share resultsanaail with parents. Students taking 8tedy Island
assessments also need to monitor their own datenfsovement; teachers can set the achievemernt leve
for each individual student in order to monitor amallenge a student’s development.

9



3. Sharing Lessons L earned:

Teachers share on an ongoing basis, but we alse shecessful strategies with other school distacid
professional associations. Various presentatiociadimg, “Strategies for Improving Student Learriing

to Dakota State University teaching majors, “Styae for Improving Standardized Test Scores” at an
NCA conference in Chamberlain, SD, and “Stratefpes$mproving Student Learning and Improving

Test Scores” have been given to other area schoalsteachers have served as lead teachers or
committee members for SD Math Counts, SD READS,@ther area teachers have visited to observe
the use of math manipulatives and SMART Board les$o our math and science classes as well as view
the use of iPADs in our elementary classrooms.

Our elementary teachers are constantly attendasget to stay abreast of best practices; thus, fina
evaluations require presentations within theseselso sharing is also viewed in those cases. South
Dakota is progressive in the implementation of tedbgy; classes such as Technology for Teaching and
Learning | & Il, Summer Symposium, Project IntegteBTAT 21, are just a few that the Parker
elementary educators have attended. Many ParkHreSitzcators have been nominated and included in
year-long grant projects in which they learn anarsh

During the 2010-2011 school year, our third graseher, was involved in Project Integrate. Thigqato
incorporated administrators, primary and seconddncators, and state educational service agents
(ESASs) in a thorough study and implementation oftirdisciplined, project-based technological
strategies. The teacher adapted her classroomiatdteinfuse these Project Integrate strategiese O
poetry project used flip camerdpwerPoint andViovie Makerprograms. The projects were placed on a
wiki site. When completed, the class went to themmnity restaurant to present their projects. Thos,
only were her colleagues witnessing these stratdgieso also were the community members. Overall,
she maintained her own grant website to displaydssons and record her data.

Parker administrators nominate teachers to be amangps such as, but not limited to, those writimg
South Dakota State Curriculum Standards, choosalgia State Test of Educational Progress (Dakota
STEP) test questions, and analyzing the Common Sarelards. Our teachers have been individually
interviewed and observed in their classrooms feirthse of programs such &sudy IslandSTAR

Reading andSTAR Matlas well as the implementation of iPADs, GPS soféyatc.

4. Engaging Familiesand Communities:

Our staff continues to be involved in community elepment. This generates trust among the pards, t
community members, and the teachers. It is vithlawe an open-door policy; it is not necessarily a
“strategy” but a “necessity” for all to realizetitkes a “village” to raise a child. Our studenis aell-
rounded individuals because our community’s thé'irié’s a Little Bigger in a Small Town,”
encourages individual youth talents. The scho@roittvites community leaders — Police, Fire, Vaigra
Medical, Agricultural, Governmental, and Businessf@ssionals to provide “real-world” education.

The local newspaper - school news, school newslett@d the school website are integral to areawid
and local support for the school. The senior aitizkve to boast about Parker student successes.
Logically, when students have comfortable, consistonfident surroundings, student success is
inevitable. The school/community hold activitiegls@as: hometown celebrations, private pre-school
fundraisers, church youth groups, city recreatimgpms, county fair days, and even individdad
projects which prove to the students, as well asnsonity leaders, grand-parents, and parents, ltleat t
common goal is for our students to become hapmgcessful citizens. Parker staff members have served
dinner at the Fall Festival and have run Bingo airidtown Christmas. The Hearts in Mind Preschool
fundraiser is organized by a committee of teacheasker teachers direct church youth groups, Parker
coaches run summer recreational programs and vidinke &Best Four Days of Summer” - the Turner
County Fair Our administrators and teachers are Parker Arean@mity Club (P.A.C.C) and Parker
Development Corporation (PDC) board members.
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Whenever there is a family in need, the teachénsfgoces with other community members to sponsor
fundraising events. Thus, helping others demorestriat our students that sincere support equals true
success. The Parker community is a family. It wastrevident in September of 2011 when the P.A.C.C.
sponsored a community-wide event that invited GoeebDaugaard and Secretary of Education Schopp
to attend our Distinguished District Celebratioarker School was the only state school to conseslyti
rank as “Distinguished” for seven years. Countydiedors, retired teachers, alumni, as well aprsent
students and staff, were encouraged to come. @@&p8&ople attended to show their pride in the
students’ achievement. Pride runs deep in Parker!

11



PART V - CURRICULUM AND INSTRUCTION 12SD1

1. Curriculum:

In 2005, the South Dakota Department of Educatmsretbped a set of core curriculum standards that
every school across the state was to have in pldeeParker Elementary uses those state stanaards t
drive their curriculum. The core curriculum stardfaprovided by the state are split into age groups:
kindergarten to second grade, third to fifth graatel sixth to eighth grade, etc.

Parker elementary teachers spend time on a lamgéerof math standards in their curriculum.
Beginning in kindergarten and going through togheior high level, Parker educators cover algebra,
geometry, measurement, number sense, and statiticexample, a third grade class in the Parker
Elementary School will practice the statistics anabability standard by creating a graph basedata d
gathered by the students of the class.

In the area of reading and language arts, Parlenéiitary teachers cover a wide range of writing,
reading, listening, viewing, and speaking (LVShskards. These teachers separate time devoted to
reading, spelling, and language as if they wereetldifferent curriculum areas. For example, a stuite
the 4th grade at Parker Elementary school can speaudy three hours of instructional time each day
focused on reading or other language arts corécalrm standards. The commitment to independent
reading as a life skill can be seen in middle sthah school students; they desire to continuelirea

The science curriculum for elementary includesdasssupporting life, earth, space, physical, aridrab
science topics. Science lessons begin in the kiyadem classroom, and as a student progressehato
upper elementary level, the amount of time spentpg on science topics increases. Similarly, sitgle
cover curriculum units dealing with American andriddistory, geography, civics and economics
throughout the elementary curriculum. For examplstudent in the"5grade will study a historical figure
by reading a biography and then create a “Wax Musday dressing up as that historical figure and
telling others about that figure’s life.

Parker elementary students hold a yearly DECLAMa@rerance where they present a memorized oral
reading of a script of their choosing. Communitynmbers judge these students during the performance
day that students, teachers, parents and commueitybers attend. In the physical education curriaylu
Parker elementary students also find unique waysdsent their talents for others. Recently, thesial
education (P.E.) teacher had a representative ah¢B in Motion” show the students how having fun
with dance can also have a benefit to a persorysipdl health. The elementary students also spered t
with the local fitness expert to learn yoga, plydries, and aerobic skills. These students spend an
average of 50 to 80 minutes a week with the Pather.

The P.E. schedule alternates with the elementagiasghedule, where students see a music teaaher fo
up to 50 to 80 minutes per week. These studentstiva evening concerts each year: one in December
and another in the spring. The fifth grade Parkementary students can begin their music caredts wi
an instrument if they choose to do so.

Finally, the Parker Elementary school has a widgeeaof technology devices and applications availabl

to them. Every elementary teacher has and uses SMBdRrd technology daily. Students have access to
lap top computers in a lab. setting, and the stisd@®e beginning to work with iPADS in the classmo

The Parker School District believes that keepingvith innovative technology will help its students
prepare for an ever-changing technological world.

12



2. Reading/English:

Parker Elementary uses a variety of skills andeggias to meet the needs of all students, regardles
ability level. Parker adopted a research-basedmgadirriculum,Storytown in grades K-5Storytown

has a lot of strong features to enhance classrostruction, including daily phonemic awareness and
phonics instruction in the primary grades and aisblocabulary component across all grade levels.
Storytownalso includes a variety of fiction and nonficti@xt options to meet the needs of students
reading below level, on level, and above level.&®se no single reading program can adequately meet
all students’ needs, teachers at Parker also iacdudhriety of trade books, leveled readers, aagteh
books.

We also value the belief that assessment should drstruction. The educators use a variety of fdive
and summative assessments to determine studesds af strengths and needs to deliver instruction
accordingly. These assessments include the prognamn as théevelopmental Reading Assessment
(DRA) which is a research-based assessment usktdaomine a child’'s independent reading

level. Within the DRA program, the Yopp-Singer TesPhonemic Segmentation is utilized to
differentiate instruction so this, along with otlmecords and weekly comprehension checks, determine
the students’ reading performances. If studentstanggling, teachers also use a variety of cateri
referenced assessments to pinpoint areas of diffiand use that data to target their instruction.

Believing in differentiation is the key to studextccess; Parker elementary educators recognizkethis
Teachers individualize student spelling lists tall@nge high achievers and to provide success for
struggling students. Students are given ample éoppities to read a wide variety of books at theirent
independent, interest, and instructional readinglleith guidance from their teacher when necessary
Teachers use a variety of prompting strategieglp $tudents succeed in reading.

Parker Elementary teachers strive to structureaat|90 minutes of daily reading instruction aratpce.
Teachers in the first and second grades have atitE®aily 5 format, which allows students to be
actively engaged in authentic reading and writiagyéies during the entire reading block. The uppe
grades provide daily reading during Drop Everythimgl Read time (DEAR) time. Also daily, struggling
students receive Title | services individually andgmall groups.

3. Mathematics:

Teachers at Parker Elementary school base ourinsttiiction on the Cognitively Guided Instruction
(CGl) philosophy. CGl is a research-based progtanhhuilds on the relationship between computationa
skills and problem solving. Our district has anead CGI leader who guides our teachers in impleimgnt
effective strategies in our classrooms. In apply@@), teachers spend more time on problem solvmty a
less on memorization of facts and rules. Educapesnd a great deal of time observing, listening, an
facilitating student learning. Teachers and stuslamrk together to ask questions, to develop giege

and to discover that there are many ways to sopmlalem.

While Parker School has adopted the Harcourt Mathaulum, our staff has gone beyond paging
through the textbook to focusing on state standandisindividual student strengths and needs. All
educational objectives come from the South DaktatéeSStandards (soon to be the Common Core
Standards). Teachers also utilize a variety of maatives and technology-based instructional tomls
maximize student learning. We work as a team ttyaaassessment data, to use consistent terminology
across grade levels, to ensure that each gradéfematical knowledge prepares them for the foll@gwin
grade level. All of this helps teachers to indivatize instruction to meet students’ needs, regasdid
performance level.

Parker Elementary utilizes a variety of assessiaats to monitor student learning, challenge high-
achievers, and advance the skill level of studpet®rming below grade level. With daily observasp
classroom assignments, and online programs, ind®ITAR MathStudy IslangdandSuccess Maker
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teachers have a variety of formative and summatiwvdent data. Our teachers use this data to uadedrst
the students’ individual strengths and needs amshb@ance our instructional practices.

With the use of CGI, multiple curriculum resourcasd a variety of data sources, we have seen & grea
deal of progress in student achievement over taesyéNe have students performing at very highléeve
and believe this level of success will continue.

4. Additional Curriculum Area:

At Parker Elementary, the overall health and welhl of our students is of utmost importance. Hgwn
strong knowledge base of physical fithess, heaitéraness, and nutrition education as vital liféiski
helps our students live healthy lives, both now asithey grow up. Staff members, throughout the
building, work together to provide a variety of gigal, health, and nutrition education programs and
activities throughout the year.

Our elementary physical education program folloles $outh Dakota state standards, as wellASPE's
Physical BesprogramPhysical Bests a health-related fithess education programgiesi to educate all
children, promote ownership of fitness and heatid encourage regular physical activity. The gbal o
physical education at Parker Elementary is tollrestifetime of enjoyment of physical activity.

Our physical education program also incorporateeigd education concepts and activities to supphkme
what the students are learning in the classroomekample, fifth graders practice their spellingas
while working on techniques of basketball passingrie other. Kindergarteners perform locomotoiskil
(i.e. skipping) to pick up alphabet letters anahgrihem back to place the letters in order. Firatigrs

use math skills to add up the score of various gaife incorporate technology, students participate
games likeJust Dance Werestudents dance in a big group through the use\ohtendo Wii and a
projector. The incorporation of technology has bagmeat asset to our physical education curriculum

Along with physical education classes, Parker Elgany provides a variety of additional activities t
support healthy lifestyles and recognizes the nedelp others. Our students participatdump Rope

for HeartandHoops for Hearto understand the risks of heart disease andestr@tudents also reach
out and raise money to help affiliated charity greuParker Elementary implemented a program called
theMileage Club In this program, students take time to walk dyitime day to earn links for a keychain.
This program teaches our students that walkindifelang exercise that allows us to live a healifsy.

To promote good nutrition with our students, thechudirector visits each classroom to talk aboet th
food pyramid and making healthy choices. Each dlzss plans a healthy lunch that is included in an
upcoming school lunch menu. Students enjoy takugesship of planning healthy meals and understand
the importance of making good food choices.

5. Instructional Methods;

Teachers in the Parker School District have besndd in the area of differentiated instructiorotigh
staff in-services and other professional develofropportunities. The Parker School District recagsi
that in order for a student to achieve in the ¢cam®, he or she must have the opportunity to mestio
needs that the district must provide if the stuadtads not receive them at home. For example, tHePa
School District has a daily breakfast program thay provide for all students at little to no cfust
economically disadvantaged students. That wagtatlents can begin the school day having eaten a
good breakfast, allowing them to function at a kiglevel in the classroom. The district also haze or
reduced lunch program for the same students.

Parker, South Dakota, is a rural, farming commuwithh a sparse ethnically diverse subgroup. We use
curriculum instruction to educate all studentstmdifferent populations and cultures of the wanld
order to create a more tolerant group of citizé¥s.also recognize that young people from South Bako
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may view words and ideas differently than thoseth&r populations and areas in the United Statas. F
example, arlevatorto a Parker Elementary student may be definedpéeca to store corn or grain,
where arelevatorto an elementary student in a large city, wouldl&ined as a device that can carry a
person from floor to floor in a tall building. Thuse of technology can assist Parker students bwiaid
them to Skype with people from other locationsiitken to learn about those cultures. Additionally,
elementary students participated in an online wethedh a zoologist who answered questions about
penguins and their habitat. Fifth graders also hesesl ePALS to communicate with students from other
countries in order to enhance global communicadiah learning.

The Parker school’s special education populaticesdeceive differentiated instruction at the clagsr
instructional level. Students receive services joled by our special education teachers when it is
necessary. An attempt to keep a special educdtidest in the classroom as much as possible is the
focus of the teachers. Groups receive help whedatkeby our Title | and Special Education programs.

6. Professional Development:

Parker school is a data-driven school. We indiviguend collaboratively analyze data per studenthso
the students we refer to as our “bubble kids” carlbsely monitored. We identify their weak aread a
discuss strategies to raise their achievement scormre importantly their understanding. By stadyi
the data, we individualize instruction and identityriculum gaps and overlaps that occur from gitade
grade. In previous years, the majority of in-seawiceetings involved delving over the State Test of
Educational Progress (STEP test) data and diskaiet from programs such Ashievement Series, Study
Island, Accelerated Reader, STAR Math, STAR Reaelicg

Besides in-class individualized instruction andtar emphasis on core curriculum material for all,
Parker School runs a “Tutor-Time” after school perg that is available to any elementary

student. Classroom teachers encourage the paoegitew their children to attend this program satth
they may receive further instruction in needed ar&acondly, another program known as the Parker
Learning Center (PLC) is available during the sumama during the school year. In the school year
students come before and after school; followirepkfast and/or the after-school snack and redess, t
students then partake in enrichment activities.

In 2011-2012 Parker School District adopted a fday-school week. The main emphasis for this was to
provide student-help days and staff professioneg¢ld@ment. Approximately three Fridays a month four
hours are designated for student-help time. Allstits may attend to receive instruction or to campe
supplemental learning activities. Because of ommrounication and cooperation between the parents
and teachers, 45.6% of elementary students haee tdvantage of these Friday work sessions. Friday
afternoons are professional development (PD) ttheefeachers analyze data and align lessons to the
academic standards. Colleagues pair up to hightiéghitdata and to determine any weak school-wide
standards. Curriculum departments, three gradesi@me, work together to scrutinize material theeos
teach so to be sure thorough standard coverageisesl. The overall impact has been successfale St
testing follows the submission date of this appiicg we do not have 2011-2012 state test data to
support our Friday work, but feedback from teaclhigates that the Friday help sessions provide
positive reinforcement of difficult and/or new cempts. Consistently high test scores show that
identifying our “bubble kids” and differentiatingstruction has proven that our data-driven profesdi
development is successful.

7. School Leadership:

The leadership philosophy for Parker Elementagnis of an open-door policy. Students, teachers,
parents, and other community members feel fre@mmnaunicate with the teachers and administratogs in
mutually respectful manner for the constant betéstnof the students. Keeping in mind that “Igniting
Minds for the Future” is our mission, the elemewntanincipal provides as much staff encouragemedt an
involvement as possible; thus, the role of thegipal is to include the teachers in decision-making
situations in relation to scheduling, purchasing hiring so that a staff cohesiveness is formed to
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provide the one goal of educating the best andht#f students for 21st century challenges. Fampiey

the Friday professional development topics arerdeted by a committee who represents the elementary
staff. Their desire to study data, to research ciculum, to prepare units, etc. are all takeo in
consideration.

Policies are also discussed between the princighteachers during the school year so that tedchers
viewpoints are expressed and taken into accouoe $shey are in the classrooms and realize the sages
specific policies for proper classroom management.

The Parker Elementary Principal attends conferetastay abreast of programs such as those prdyious
presented. The teachers frequently request todattemferences and the principal often providesvééa
time to send teachers for these trainings.

Since Parker is a close-knit community, the priatgiays in constant communication with the
Professional Educators of Parker (P.E.P), Parkeo@®Board, Parker Area Community Club (P.A.C.C.)
and the Parker Development Corp. (PDC). He sesstha necessity to city planning in hopes for
encouraging families to move to our community. éeging with community involvement, the principal
approves outside community events within the schadlpersonally coaches the elementary students in
the summer for the Parker Recreation Department.

Overall, the philosophy at Parker Elementary isditaborate and to concentrate at getting the rlessilts
for and from our students.

16



PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: {Test: South Dakota State Test of Education Pro
Edition/Publication Year: 201 Publisher: Pearson/South Dakota Department of Eiuca
2010-2011| 2009-201C | 2008-200¢ ' 2007-2008 2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Proficient Plus Advanced 96 93 96 100 96
Advanced 36 57 36 55 67
Number of students tested 28 28 22 22 27
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient Plus Advanced

Advanced

Number of students tested 6 2 4 6 8
2. African American Students

Proficient Plus Advanced

Advanced

Number of students tested 1

3. Hispanic or Latino Students

Proficient Plus Advanced

Advanced

Number of students tested 1 1
4. Special Education Students

Proficient Plus Advanced

Advanced

Number of students tested 2 4 3 3
5. English Language L ear ner Students

Proficient Plus Advanced

Advanced

Number of students tested

6. White

Proficient Plus Advanced 96 93 95 100 96
Advanced 36 57 38 55 69
Number of students tested 25 28 21 22 26
NOTES:

12SD1
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: {Test: South Dakota State Test of Education Pro
Edition/Publication Year: 201 Publisher: Pearson/South Dakota Department of Educa

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Proficient Plus Advanced 96 93 96 100 100
Advanced 29 57 41 59 44
Number of students tested 28 28 22 22 27
Percent of total students tested 100 100 100 0 10 100
Number of students t@rnatively assess 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient Plus Advanced

Advanced

Number of students tested 6 2 4 6 8
2. African American Students

Proficient Plus Advanced

Advanced

Number of students tested 1

3. Hispanic or Latino Students

Proficient Plus Advanced

Advanced

Number of students tested 1 1

4. Special Education Students

Proficient Plus Advanced

Advanced

Number of students tested 2 4 3 3
5. English Language L ear ner Students

Proficient Plus Advanced

Advanced

Number of students tested

6. White

Proficient Plus Advanced 96 93 95 100 100
Advanced 32 57 43 59 46
Number of students tested 25 28 21 22 26
NOTES:

12SD1
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: < Test: South Dakota State Test of Education Pro

Edition/Publication Year: 201 Publisher: Pearson/South Dakota Department of Educa
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Apr Apr
SCHOOL SCORES

Proficient Plus Advanced 920 91
Advanced 39 52
Number of students tested 31 23
Percent of total students tested 100 100

Number of students alternatively assesse

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient Plus Advanced

Advanced

Number of students tested 2 6
2. African American Students

Proficient Plus Advanced

Advanced

Number of students tested

3. Hispanic or Latino Students

Proficient Plus Advanced

Advanced

Number of students tested 1

4. Special Education Students

Proficient Plus Advanced

Advanced

Number of students tested 5 2
5. English Language L ear ner Students

Proficient Plus Advanced

Advanced

Number of students tested

6. White

Proficient Plus Advanced 90 91
Advanced 39 55
Number of students tested 31 22
NOTES:

12SD1
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: < Test: South Dakota State Test afugation Progre:

Edition/Publication Year: 201 Publisher: Pearson/South Dakota Department of Educa
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Apr Apr
SCHOOL SCORES

Proficient Plus Advanced 97 91
Advanced 42 48
Number of students tested 31 23
Percent of total students tested 100 100

Number of students alternatively asse:

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient Plus Advanced

Advanced

Number of students tested 2 6
2. African American Students

Proficient Plus Advanced

Advanced

Number of students tested

3. Hispanic or Latino Students

Proficient Plus Advanced

Advanced

Number of students tested 1

4. Special Education Students

Proficient Plus Advanced

Advanced

Number of students tested 5 2
5. English Language L ear ner Students

Proficient Plus Advanced

Advanced

Number of students tested

6. White

Proficient Plus Advanced 97 91
Advanced 42 50
Number of students tested 31 22
NOTES:

12SD1
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: ! Test: South Dakota State Test of Education Pro
Edition/Publication Year: 201 Publisher: Pearson/South Dakota Department of Educa

2010-2011| 2009-201C| 2008-200¢| 2007-2008  2006-2007
Testing Month Apr Apr Apr Apr Apr

SCHOOL SCORES
Proficient Plus Advanced
Advanced

Number of students tested

100
46
26

91
52
21

90
43
30

86
24
29

80
20
30

Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse:

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient Plus Advanced

Advanced

Number of students tested 8 3 5 4 5
2. African American Students

Proficient Plus Advanced

Advanced

Number of students tested 1

3. Hispanic or Latino Students

Proficient Plus Advanced

Advanced

Number of students tested 1

4. Special Education Students

Proficient Plus Advanced

Advanced

Number of students tested 3 2 2 2 5
5. English Language L ear ner Students

Proficient Plus Advanced

Advanced

Number of students tested

6. White

Proficient Plus Advanced 100 90 90 86 80
Advanced 46 52 45 21 20
Number of students tested 24 21 29 28 30
NOTES:

12SD1
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: ! Test: South Dakota State Test of Education Pro
Edition/Publication Year: 201 Publisher: Pearson/South Dakota Department of Educa

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Proficient Plus Advanced 92 91 90 93 93
Advanced 42 43 50 31 30
Number of students tested 26 21 30 29 30
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively asse:

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient Plus Advanced

Advanced

Number of students tested 8 3 5 4 5
2. African American Students

Proficient Plus Advanced

Advanced

Number of students tested 1
3. Hispanic or Latino Students

Proficient Plus Advanced

Advanced

Number of students tested 1

4. Special Education Students

Proficient Plus Advanced

Advanced

Number of students tested 3 2 2 2 5
5. English Language L ear ner Students

Proficient Plus Advanced

Advanced

Number of students tested

6. White

Proficient Plus Advanced 92 90 90 93 93
Advanced 46 43 52 29 30
Number of students tested 24 21 29 28 30
NOTES:

12SD1
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: (Test: South Dakota State Test of Education Pro
Edition/Publication Year: 201 Publisher: Pearson/South Dakota Department of Educa

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Proficient Plus Advanced 100 100 96 82 92
Advanced 86 62 48 25 24
Number of students tested 21 26 27 28 25
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 1

Percent of students alternatively assessed 5

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient Plus Advanced

Advanced

Number of students tested 3 6 2 4 3
2. African American Students

Proficient Plus Advanced

Advanced

Number of students tested 1

3. Hispanic or Latino Students

Proficient Plus Advanced

Advanced

Number of students tested

4. Special Education Students

Proficient Plus Advanced

Advanced

Number of students tested 1 4 2
5. English Language L ear ner Students

Proficient Plus Advanced

Advanced

Number of students tested

6. White

Proficient Plus Advanced 100 100 96 86 92
Advanced 86 64 50 25 21
Number of students tested 21 25 26 28 24
NOTES:

12SD1
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: tTest: South Dakota State Test of Education Pro

Edition/Publication Year: 201 Publisher: Pearson/South Dakota Department of Educa

Testing Month

SCHOOL SCORES

Proficient Plus Advanced
Advanced

Number of students tested
Percent of total students tested

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Apr Apr Apr Apr Apr

100

19
21

100

92
50
26
100

93
37
27
100

96
54

28
0 10

96
60
25
100

Number of students alternatively asse: 1

Percent of students alternatively assessed 5

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient Plus Advanced
Advanced

Number of students tested

2. African American Students
Proficient Plus Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient Plus Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient Plus Advanced
Advanced

Number of students tested

5. English Language L ear ner Students

Proficient Plus Advanced
Advanced

Number of students tested
6. White

Proficient Plus Advanced
Advanced

Number of students tested
NOTES:

100
19
21

96
52
25

92
38
26

96
54
28

96
58
24

12SD1
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient Plus Advanced 96 93 94 90 89
Advanced 49 56 43 34 33
Number of students tested 106 98 98 107 111
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 1 0 1 0 0
Percent of students alternatively assessed 5 0 4 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient Plus Advanced 100 94 93 100 95
Advanced 52 41 26 27 38
Number of students tested 19 17 15 22 21

2. African American Students

Proficient Plus Advanced

Advanced

Number of students tested 1 1 1 0 0
3. Hispanic or Latino Students

Proficient Plus Advanced

Advanced

Number of students tested 2 1 1 0 0
4. Special Education Students

Proficient Plus Advanced 63 61
Advanced 27 15
Number of students tested 11 8 5 7 13
5. English Language L ear ner Students

Proficient Plus Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
6.

Proficient Plus Advanced 95 93 94 91 89
Advanced 49 57 45 34 32
Number of students tested 101 96 95 105 108
NOTES:

12SD1



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient Plus Advanced 96 91 94 96 95
Advanced 34 50 42 48 44
Number of students tested 106 98 98 107 111
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 1 0 1 0 0
Percent of students alternatively assessed 2 0 2 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient Plus Advanced 94 94 93 95 100
Advanced 26 41 33 41 42
Number of students tested 19 17 15 22 21

2. African American Students

Proficient Plus Advanced

Advanced

Number of students tested 1 1 1 0 0
3. Hispanic or Latino Students

Proficient Plus Advanced

Advanced

Number of students tested 2 1 1 0 0
4. Special Education Students

Proficient Plus Advanced 72 84
Advanced 0 7
Number of students tested 11 8 5 7 13
5. English Language L ear ner Students

Proficient Plus Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
6.

Proficient Plus Advanced 96 92 93 96 95
Advanced 35 51 44 48 43
Number of students tested 101 96 95 105 108
NOTES:

12SD1



